Teaching Statement Liging Li

I was initially nervous the first time I stood in front of a silent classroom, as an instructor. I asked
a question and no student made eye contact with me or raised their hand. However, over the
seven semesters that [ have served as a course instructor or teaching assistant at the University of
Illinois, I went from being nervous to being on the university's list of Teachers Ranked as
Excellent in both 2018 and 2019. As an experienced instructor, I am involved in training new
Teaching Assistants in campus-wide teaching programs. I am prepared to teach courses in a wide
range of areas, including advanced courses in Natural Resources and Environmental Policy,
Environmental Justice, and Microeconomics, Big Data Analysis, and Urban Economics.

My core goals as an instructor are to help students learn course content and to provide students
with curiosity and the capacity for lifelong development. I follow four main teaching strategies
to achieve those goals.

hing § Utilize hands.

I like to implement hands-on activities in the classroom to explain complicated concepts and
increase students' engagement. When I was responsible for independently leading weekly
discussion sections of an environmental economics course, I used a simplified game to help
students understand how a tradable permit program works. Students were grouped into four
firms, while each firm had its own marginal abatement cost function and received uniform initial
permits. I allowed permits to be bought and sold among firms and asked students to predict the
market equilibrium price. After being highly engaged in the game, students understood how their
expected equilibrium prices affect the trading process and the role of information in
understanding how a market functions. Moreover, I shared with students the methods of using
charts and diagrams to compare uniform standards, tradable permits, and taxes and encouraged
them to apply this method to analyze other concepts taught in the class. When I was teaching the
topic of hedging in an agricultural marketing class, students struggled with the relationship
among the concepts of cash, future, and basis. Instead of repeating the definition of the concepts,
I grouped students as wheat producers and flour mills and asked them to make their hedging
decisions and calculate the profit/loss on futures under different scenarios. After a step-by-step
demonstration of several simplified scenarios, students intuitively understood the definition of
concepts and could make hedging decisions confidently.

hing S . Acknowledoe student diversi

I acknowledge that students have diverse levels of academic preparedness, and I work to
promote a positive learning environment for all my students. When I taught undergraduate level
classes at the University of Illinois, my classes always included students from different majors,
such as economics, engineering, and music. The course materials were more challenging to some
students with weaker math backgrounds. Thus, I provided review sessions and extra office hours
to review the math tools that were required by the course. For instance, | reviewed the methods
to solve linear systems with two variables before teaching the topic of analyzing cost-effective
resource allocations. Moreover, I also included highly advanced questions on each homework
that could be done for extra credit, which provide an incentive for self-motivated students to
explore the topics further.
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It is also critical to understand that students’ backgrounds and experiences vary widely with race,
ethnicity, and socio-economic status, and provide support tailored to their needs. I serve as a
mentor in the I Promise mentoring program at the University of Illinois to provide holistic
support to undergraduate students from low-income families. This one-to-one mentoring
experience not only helps students from the underrepresented groups succeed in college and be
prepared for life after graduation, but it also helped me understand how to be a better mentor for
such students. For instance, I learned the obstacles my mentees have faced as first-generation
college students and the types of support they need to be successful professionally. Many first-
generation college students need to manage the demands of family and work full time because of
their financial responsibility. Some of them are not familiar with academic resources and need
additional support to develop computer and writing skills. As I also attempt to integrate online
teaching methods into my classroom, I provide clear and detailed assignment instructions
without assuming all students know how to turn in their works online. I try to identify students
who may need extra help and provide resources. I encourage them to ask questions, discuss time
management strategies with them, and refer them to resources on campus like the writing center
and career services.

Teaching S i F I ed

Course content is essential, but so are logistics. A well-organized course with proper course
management helps students learn more efficiently. I try to be clear and consistent about
deadlines, course expectations, and assignment instructions. I prepare students a weekly schedule
at the beginning of the semester with listed exercises and remind students of important due dates
using a simple tool like Google calendar. Thus, students can be clear about the objectives in each
week and make study plans that take into account their other courses easily. I start each class
with a specific learning objective for the day and end the lecture with a two-minute summary of
the contents covered in the class.

hing § Utilize feedback £ : ‘

Teaching is a learning process, and I am willing to continue improving myself to be a better
teacher. To prepare myself for different teaching challenges, I attended teaching courses and
workshops offered at my university to learn fundamental theories on enhancing teaching
effectiveness. Also, I invited consultants from UIUC's Teaching Center to observe my teaching
and to discuss their observations with me. The comments from the consultants helped to
determine positive aspects of my teaching and areas that need improvement. I also improved my
teaching skills through gathering feedback from students. I have collected informal early
feedback every semester after the first midterm since it is a useful tool to obtain students'
opinions about the course during the semester. For instance, students suggested that I add more
practical problems in a data management class. Responding to students' comments from the
informal early feedback gave me the chance to make appropriate changes in my classes for the
rest of the semester and led to increased motivation and better learning.

I care about my students. I want them to learn how to make connections between economic
theories and real-world situations, think critically about policies, and use economic concepts to
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make wise daily life decisions. These four strategies help me to ensure my course is a productive
learning experience, and help the students to become independent learners.
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1987 to present:
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